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Dyslexia and Spld Friendly Policy
1. Introduction
The Trust intends and expects that all decisions around the use of Trust resources
will be underpinned at all times by its vision and values:
Our aim:
To create centres of educational excellence that inspire all pupils to turn their
potential into performance
To achieve this our schools will:
Provide a broad and balanced curriculum that allows pupils to develop their
talents and ambitions
Deliver the highest quality learning opportunities facilitated by excellent
teachers
Inspire our pupils to become confident, motivated and respectful individuals
ready to make a positive contribution to society
The Trust will support our schools by:
Maximising the resources and expertise available to individual schools
Providing a platform for the sharing of excellent practice
Challenging and developing staff to turn their potential into performance

1.1. Aims and Scope
At Red Oaks, we are proud to have held our ‘Dyslexia Friendly Schools’ status for 11
years. Inclusion is at the very forefront of everything we do. This Dyslexia Friendly
policy covers the following points:
1. Red Oaks’ ‘Dyslexia and SpLD Friendly’ philosophy
2. What is Dyslexia?
3. Visual Stress
4. Identification of Dyslexia
5. ‘Dyslexia and SpLD Friendly’ learning environments at Red Oaks
6. Quality First Teaching at Red Oaks
7. ‘Dyslexia and SpLD Friendly’ staff training at Red Oaks School
8. Targeted interventions for Dyslexia
9. Raising the self-esteem of learners with Dyslexia and / or SpLD
10. Learning Ambassadors and Pupil Voice
11. Partnership with parents and carers
12. IEPs (individual education plans)
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Red Oaks’ whole school ethos is ‘Aspire, Achieve, Grow’. We believe that every child
in our care is unique, each with their own individual learning strengths and areas of
difficulty. We strive to create a learning environment that values and meets the
needs of our pupils with a forward-thinking, inclusive approach.
We believe that a ‘Dyslexia Friendly’ environment can benefit each and every one of
our learners, holistically supporting their acquisition of knowledge and skills.
While we recognise Dyslexia as a learning ‘difference’ that, at times, can make
learning more difficult for some of our pupils, we do not define it as a ‘disability’. We
strive to recognise and harness the strengths of those with Dyslexic tendencies.
At Red Oaks, different ways and styles of learning are openly discussed and
celebrated. We seek to empower our children who have learning differences, fulfilling
them with the confidence to aspire, achieve and grow throughout their learning
journey.
In line with our deeply embedded attitude towards inclusion, this policy is not limited
to simply being ‘Dyslexia Friendly’: Dyslexia is one of many learning differences that
falls under the wide term of ‘SpLD’ – ‘Specific Learning Difficulty’. As supported by
recent research, many of these difficulties are cooccurring; if a child displays
Dyslexic tendencies, they may well exhibit traits of other learning difficulties.
The most common of these are:
• Dyslexia (explained in greater detail below)
• Dyspraxia – difficulties with physical coordination
• Attention Deficit Disorder (ADD) / Attention Deficit Hyperactivity Disorder (ADHD)
• Dyscalculia – impaired comprehension of Mathematics and Number
• Dysgraphia – difficulty with writing, typing and spelling
In order to be fully ‘Dyslexia Friendly’, at Red Oaks we believe that labelling a child
as being simply ‘Dyslexic’ is unhelpful; we strive to look at SpLD in broader terms,
thus better meeting the learning needs of all our pupils.
1.2. Other linked Policies
SEND policy
Teaching and learning
2. Policy Statement
What is Dyslexia?
At Red Oaks we use the definition of dyslexia from The Rose Report (2009):
‘Dyslexia is a learning difficulty that primarily affects the skills involved in accurate
and fluent word reading and spelling.
• Characteristic features of dyslexia are difficulties in phonological awareness, verbal
memory and verbal processing speed.
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• Dyslexia occurs across the range of intellectual abilities.
• It is best thought of as a continuum, not a distinct category, and there are no clear
cut-off points.
• Co-occurring difficulties may be seen in aspects of language, motor coordination,
mental calculation, concentration and personal organisation, but these are not, by
themselves, markers of dyslexia.
A good indication of the severity and persistence of dyslexic difficulties can be
gained by examining how the individual responds or has responded to ‘Quality First
Teaching’. Some children with Dyslexia may not only experience problems with
reading and spelling, but they may also experience other difficulties with:
• Short term memory • Long term memory • Processing and retrieving words and
information • Phonological awareness• Sequencing or rote learning • Auditory
memory • Spatial awareness • Direction – left and right • Organisation • Fine Motor
Skills
Visual stress Visual stress is a condition that is frequently linked to Dyslexia. It may
cause the following:
• Headaches and visual problems from exposure to patterns in text
• Squinting
• Slow pace of reading
• Lack of stamina in reading
• Inaccurate age-expected reading At Red Oaks, our Dyslexia and SpLdD friendly
approach also seeks to reduce visual stress experienced by our learners.
Identification of Dyslexia
At Red Oaks, if we believe a child is displaying traits of Dyslexia or visual stress, we
follow the steps outlined below:
1) Teacher or support staff refer to class posters, ‘Signs of Dyslexia’ and ‘Visual
Stress’. Support staff to raise any concerns about pupils to class teacher. See
Appendices 1 and 2 for posters. If following enhanced provision and intervention
there are still concerns then T speaks to SENDCo as in point 3.
2) If a parent raises concerns about their child regarding Dyslexia, class teachers
should continue to point 3.
3) Teacher to speak to school’s SENDCO (Kathy Clarke) and line manager. At this
point teachers and TAs should complete the Cognition and Learning Checklist. See
Appendices 3 and 4 for these.
4) Interventions will continue to be put in place for these children (see ‘Interventions
for Dyslexia’ section below and Appendices 7). Children may be given a termly IEP
(Individual Education Plan; see Section 12 for further information).
5) School SENDCO to screen for specific difficulties (including visual stress) and
analyse learning profile.
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6) If there are still concerns following significant interventions (see Interventions
section below), SENDO to refer child to Swindon Dyslexia Service for an individual
assessment providing recommendations and support.
‘Dyslexia and SpLD Friendly’ Learning Environments at Red Oaks
We believe that ‘Dyslexia and SpLD Friendly’ learning environments can benefit all
of our pupils at Red Oaks. Each classroom is set in the following way:
• Classrooms are well-lit and ventilated to a comfortable temperature for learners.
• Visual stress is reduced through the use of coloured white-board backgrounds and
buff / coloured paper for those children who may benefit from it.
• Handouts are enlarged for those who need it, laid out simply and clearly. Picture
cues should also be used, where possible, to reduce printed text.
• A ‘Dyslexia Friendly’ font should be used with those children who may benefit from
this:
•
•
•

good letter and line spacing
clear ascenders and descenders
print that does not ‘lead in or out’ (see Appendices 5 for ‘Creating Dyslexia
Friendly Content guide). Please note, however, that all children should be
exposed to a range of typefaces, as they would see outside of the classroom.

• Learners are not expected to copy from the board.
• Seating arrangements are well planned: children with Dyslexic traits are sat near
the front of the class and / or close to a member of support staff where this is
possible.
• Extra time is permitted for identified learners, as well as scribe and reader support
– this to be agreed and recorded on Red Oaks SEND register with SENDCO.
• Staff give simple and clear instructions and expectations, using visual prompts to
support these where necessary. These may include:
•
•
•
•

use of a visual timetable
personalised task list
‘Now, Next and Then’ resource
Help Yourself stations are located in each classroom, providing easily
accessed resources for English and Maths. These include coloured overlays,
reading rulers and reading windows. See Appendices 6 for Red Oaks ‘Help
Yourself’ comprehensive classroom checklists.
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Quality First Teaching at Red Oaks
Quality First Teaching is high quality, inclusive teaching for all pupils in a class. QFT
includes differentiated learning, strategies to support SEN pupils’ learning in class,
on-going formative assessment and many others. QFT is about personalising
learning for pupils, encouraging greater inclusion of pupils with SEN needs, and
working to narrow the attainment gap. Linked with ‘Dyslexia and SpLD Friendly’
practice, at Red Oaks we believe that Quality First Teaching enables inclusion for all
our pupils and recognises different learning strengths and needs. While a
comprehensive document of the QFT strategies we use at Red Oaks is found in
Appendices 4, ‘Cognition and Learning Provision Checklist’, here are some of its key
points for effective QFT provision for Writing, Recording and Spelling:
• Teaching is multi-sensory and is mindful of different learning styles.
• Talk-based learning is promoted, providing opportunities for pupils to discuss, plan
and rehearse their ideas
• Pre-teaching of upcoming ideas and concepts.
• Concepts and ideas are continually revisited, allowing for overlearning to take
place.
• Marking is positive and encourages pupils to self-reflect on their progress.
• Writing is taught in partnership with spelling and reading.
• Fine motor and handwriting skills are supported and developed.
• Classrooms are well-resourced and resources are clearly labelled.
• Tasks and spellings are differentiated appropriately.
• A structured Phonics / Spelling program is in place.
Pupils have the opportunity to record their ideas in a wide variety of ways.
For instance, they are able to make use of the following:
•
•
•
•
•
•

mini whiteboards 6
post-it notes / scrap paper
big paper
writing frames
scribe
technology such as Clicker 6, dictation software or video software

‘Dyslexia and SpLd Friendly’ staff training at Red Oaks
At Red Oaks, teachers and support staff receive regular annual training on ‘Dyslexia
and SpLD Friendly’ practice. Training may be delivered through by external speaker,
from the SENDCO or by the designated ‘Dyslexia Friendly’ lead teacher. As well as
this, annual updates are presented to the school governing body.
Targeted interventions for Dyslexia
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We run a number of high-quality interventions to support our pupils with Dyslexic
tendencies. After identifying children who may benefit from these, teachers will
discuss the needs of these pupils with SENDCO and their Key Stage manager.
Following this, the pupil will take part in targeted inventions. For a comprehensive list
of the interventions for Dyslexia and SpLD at Red Oaks, please see Appendices 7
‘Wave 3 Interventions’ and Appendices 8 ‘ICT Programs’.

Raising the self-esteem of learners with Dyslexia and /or SpLD
In line with our school philosophy ‘Aspire, Achieve, Grow’, we believe that it is
important to share and celebrate different learning styles. Our pupils are taught that
we all learn differently and each of us has unique learning strengths and difficulties.
Discussion and openness towards this inclusive attitude is promoted by the staff.
The strengths of Dyslexic people and their achievements are championed. Annually,
Red Oaks participates in World Dyslexia Day through a whole-school assembly led
by the designated lead teacher for ‘Dyslexia Friendly’ practice. Awareness of the day
is raised on the school’s website and social media (Facebook and Class Dojo).
As well as this, Red Oaks holds termly ‘No Pens Wednesdays’ - days in which
teachers plan tasks that promote different ways of recording. Teachers share the
reasons why we hold these days and use these as an opportunity to discuss different
learning styles.
There are pre-made class assembly PowerPoints to promote regular discussion on
the following topics:
• learning styles
• left and right brain
• strengths and weaknesses
• helping yourself learn
• See Dyslexia differently
Learning Ambassadors and Pupil Voice
At Red Oaks we have a dedicated team of ‘Learning Ambassadors’. This is a small
team of pupils (one from each class) that have been chosen by their teachers to be a
representative for different learning styles. These are children that have been
identified as having some aspect of learning difficulty. The Learning Ambassadors
regularly meet with the Dyslexia Friendly lead teacher to discuss learning matters,
such as the following:
• Which resources help us learn best?
• What would you like to do more of in lessons?
• Is there anything else that your teachers could do to help you?
-7-

Dyslexia and Spld Friendly Policy
• Are the Help Yourself areas being used in your classrooms?
• Do your Help Yourself areas contain everything on the checklist?
• What are we great at?
• What do we need some extra help with?
Following these discussions, the designated lead teacher will give feedback to staff,
as appropriate. The Learning Ambassadors will also take part in an annual wholeschool assembly to discuss their discussions and actions (led by the designated lead
teacher). To raise the profile of the Learning Ambassadors team, there is a
designated display board for their work in the KS1 corridor.
Partnership with Parents and Carers
Effective partnership between home and school is important for all of our learners.
At Red Oaks, we strive to maintain clear communication with parents and carers at
all times. If we have concerns about a child’s learning, we feel it is important to
discuss these with parents / carers at an early stage. Likewise, we encourage
parents / carers to raise worries about their children with our staff.
Teachers may initially discuss concerns during a formal biannual parents’ evening or
may ask parent / carers to visit the school during an additional visit. During this
meeting, the teacher will outline their concerns –linked to age-appropriate attainment
and progress- and show the parent / carer what interventions they will be putting into
place (see Section 8 – Targeted Interventions for Dyslexia).
Checklists for identifying Dyslexia will also be shared with parents at this point.
Teachers will discuss what the parent / carer can do with the child to support their
learning. This will usually include sending targeted resources home that can be
completed without the support of an educational professional.
At this point, it may also be appropriate to send differentiated spellings and / or
homework home. If the pupil still experiences learning difficulties, despite taking part
in targeted interventions and additional parental support, the school SENDCO will
meet with parents to communicate new strategies and next steps (see section 4,
Identification of Dyslexia). In addition to these meetings, Red Oaks offers a wide
range of parental workshops throughout the year. These are led by the Senior
Leadership Team and cover subjects such as practical maths, the teaching of
Phonics and reading comprehension. These will run according to sufficient parental
uptake.
Individual Education Plans (IEPs)
As outlined in Section 4, Identifying Dyslexia, if –following discussion with the
parents, SENDCO and Key Stage manager the child is placed on the SEND register
and an IEP is written (Individual Education Plan). IEPs are sent home to parents /
carers on a termly basis.
The Red Oaks IEP format covers the following sections (please see Appendices 9
for the full format):
• Highlighted needs of the child
• ‘What do I enjoy?’
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• ‘What am I great at?’
• Highlighted resources that the child uses to support learning
• Other agencies involved
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3. Appendices
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APPENDIX 1
Clues for spotting Visual Stress

squinting
looking closely
slow pace
lack of stamina for reading

“How does it feel when you read?” OR “How do your eyes feel when
you read?” – open ended and the best way to start.
“Do the letters stay still or do they move?
“Are the letters clear or are they fuzzy/blurred?”
“Is the page too bright, not bright enough or just about right?”
“Does it hurt your eyes to look at the page or is it OK?”.
“After you have been reading for a while, do the words or letters do anything
different?“

Universal Provision Checklist
Universal Provision Materials
9

Cognition and Learning – Universal Provision checklist

Diagnostic questions

Swindon Core Standards for SEND

Name:
Date of Birth:
Current Year Group:
Universal Provision checklist
The Universal Provision checklist should be used by class and
subject teachers to ensure that they are using strategies and
approaches that support all learners and make reasonable
adjustment for learners with SEND.
When the Quick-checker has been used to identify any barriers to
learning for a pupil that a teacher has concerns about, the
Universal Provision checklist should be used to identify strategies
and support that can be used to support the pupil with any
identified areas of need.

Cognition and learning
Reading/ Phonics

Y/N
10

Have hearing and vision been checked recently?
Is quality first multisensory teaching in place?
Are structured phonics/ reading programmes in place?
Are there regular opportunities for pupils to re-cap learning e.g.
phonics and recognition of high frequency words?
Is home reading encouraged and are opportunities put in place for
pupils who do not read regularly at home to do this in
school/college?
Has training/ advice been offered to parents about how to support
reading at home?
Is there an emphasis on language/comprehension-based
approaches to reading support as well as phonics?
Has a paired reading approach been utilised with adults or more
able readers?
Have adults and students been trained in the use of this
methodology?
Is there explicit teaching of application of reading skills e.g. scanning
for key information?
Are the pupils’ strengths, hobbies and interests used to develop an
interest in reading?
Has the possibility of visual difficulties such as visual stress or tracking
difficulties been investigated? Is the use of coloured IWB
backgrounds, coloured paper, overlays offered?
Are pupils with reading difficulties positioned carefully in the
classroom with clear sight line of the Interactive whiteboard?
Has the use of a Reading Pen been investigated?
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Writing/ Recording

Y/N

Is writing/recording developed alongside and in partnership with
reading?
Are handwriting difficulties supported using appropriate resources e.g.
writing slope, pen(cil) grips, penmanship paper, correct posture and
pengrip etc?
Are fine motor skills and in-hand strength developed using e.g. finger
gym?
Are there repeated modelling/opportunities to practice handwriting,
rainbow writing, use of aids for spacing between words, opportunities to
develop patience and stamina?
Is correct letter formation visually supported e.g using alphabet strips,
displays?
Are pupils offered the option of using an adapted book e.g. with wider
lines or an editing line, to support organisation and legibility of writing?
Do pupils have the option of using a jotter or mini-whiteboard to help
them plan ideas for writing?
Do staff offer pupils the opportunity to talk through their ideas for writing
before starting?
Is the recording of ideas supported using e.g. drafts, writing frames,
mind-maps, assistive technology, well-directed teaching/learning
support assistants, able scribes etc?
Are alternative forms of recording used and being investigated e.g.
laptop/ipad/study skill software found within Office 365; dictate?
Do pupils have enough space to work comfortably, using any
equipment needed?
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Spelling

Y/N

Is quality first multisensory teaching in place?
Are structured phonics/ spellings programmes in place?
Are there regular opportunities for pupils to re-cap and practise
spellings?
Are spellings that have been learned displayed visually around the
classroom e.g. on displays, word mats?

Spelling

Y/N

Are spellings given to be learned appropriately differentiated?
Are multi-sensory resources and methods used to support the
learning of spellings; use of wordlists, spelling books, technical
glossaries, root words, ‘word-building’, word families; develop
knowledge of morphology and etymology; pre-teaching of
important vocabulary?
Have pupils been shown a variety of ways to learn spellings
e.g. Look cover write check, rainbow writing, mnemonics, underlining
tricky parts of the word?
Have pupils been encouraged to develop their own personalised
method for learning spellings?
Is there access to appropriate resources to support spelling e.g. ACE
dictionary, Spell checkers?
Does marking encourage pupils to check or correct spellings?
Does marking identify words that a pupil is regularly mis-spelling and
encourage the pupil to learn this spelling?
Is positive marking used to maintain self-esteem and focus on key
areas of development for an individual pupil?
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Maths

Y/N

Are ‘hands on’ resources used e.g. number lines, objects, counters,
Numicon, Cuisenaire Rods?
Is an understanding of maths facts reinforced using ‘hands-on’,
diagrams,
models etc?
Are facts and concepts taught regularly re-capped to aid retention?
Are maths processes and concepts visually reinforced using e.g. a
maths
working wall, displays, maths mats?
Are maths concepts made real and relevant for pupils by linking them
to
their everyday life?
Do pupils have the option of using a book with larger squares to
support their organisation of work?

Working memory/Processing/Executive functioning

Y/N

Do staff use pupil’s name and establish eye contact before giving
instructions?
Are instructions clear and simple? Are longer instructions broken down
and given one at a time?
Are tasks clearly explained, modelled or scaffolded? Do staff check
for
Understanding by asking a pupil to explain what they need to do in
their own words?
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Working memory/Processing/Executive functioning

Y/N

Are instructions visually reinforced e.g. through bullet-points, a worked
example?
Are opportunities provided for pupils to jot down key
points/instructions?
e.g. through use of mini whiteboard
Is unnecessary copying avoided?
Are visual timetables used, personalised if necessary; ‘now and next’
prompts, learning mats etc. to support organisation and independent
learning?
Is learning broken down into small steps, using a task planner?
Are the expectations of each task made clear?
Is new learning linked with what the pupil already knows e.g. use of a
mind
Map at the start of a lesson to review what student already knows?
Do pupils have the opportunity to ask for help if needed, once work
has started?
Are multiple examples of new concepts provided with examples taken
from real life rather than talking in the abstract?
Is there a visually supportive learning environment?
Are timers or visual reminders used to show pupils how much time they
have to complete a task?
Is new or difficult vocabulary clarified, displayed and referred back to?
Are students given appropriate processing time or opportunities to talk
with a talk partner before answering a question?
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Is there explicit teaching of strategies to minimise the impact of limited
working memory e.g. use of pen and paper for jotting ideas; memory
games such as Kim’s Game or Pelmanism, strategy games such as
Connect 4?
Are pupils given the option of using a quiet work area/ ear defenders/
work screen to support their focus and attention?
Are pupils given the option of using a wobble cushion to support their
focus and attention if they struggle to sit still?

Attitude to learning/ Self-esteem as a learner

Y/N

Are efforts praised as well as the final product?
Do marking policies celebrate the positive aspects of pupils’ work and
give targeted feedback about how their work can be developed and
improved using achievable next steps?
Is work differentiated appropriately to make it accessible for all
learners?
Do all pupils have some opportunities to work independently?
Are the different strengths and interests of pupils valued?
Are pupils given opportunities to use their strengths and interests?
Are pupils encouraged to develop their own methods for learning and
to think about how they learn best (metacognition)?
Are there opportunities for ‘mixed ability’ working?
Are mistakes used positively as a way to learn?
Are pupils’ efforts praised and their thinking valued?
Do all pupils get an opportunity to work with the teacher during the
week?
Is homework differentiated in order to present an equal level of
challenge
to all pupils?
Are all pupils included in the classroom?
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APPENDIX 3
Name:
Date of Birth:
Current Year Group:
Date completed:
Identification Criteria
When identifying that a pupil has a special educational need
(SEN), consideration must be given to whether the support
required by the pupil in order for them to access the curriculum
and make sufficient progress is different from or additional to that
which would normally be available to pupils of the same age.
For each area where a need has been identified, record how
often this difficulty is evident.
Rare/never – Only on the odd occasion i.e. once a term, maybe
when distracted or not in the right frame of mind.
Occasionally – Maybe once or twice a week
Frequently – Every day or every time the subject is taught
In the comments/evidence box, outline the support required by
the pupil in that area. This support should not be Universal
Provision but should be additional, targeted provision e.g.
targeted adult support, 1:1 or small group targeted interventions
or specific adaptations to the curriculum.
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Cognition and learning
In order for a pupil to be placed on the SEN Register at SEN Support
with a primary need of Cognition and Learning, the child/young
person will usually be working at least one year below Age Related
Expectations in at least two key areas or 18 months to 2 years below
Age Related Expectations in one key area (reading, writing, spelling,
maths.) The pupil will be failing to make expected progress in at
least one key area (reading, writing, spelling, maths) despite
appropriate strategies and support being put in place to support
progress in this area, through Universal Provision.
On assessment, the Standardised Scores for a pupil who meets
criteria to be at SEN Support with a primary need of Cognition and
Learning, will usually be 85 or below.

Frequently

Occasionally

Add comments, including the support required and links to
evidence and assessments used in space below each descriptor.

Rarely/Never

Indicate using a cross, or the date, the frequency of support
required: Frequent, Occasional or Rare/Never.

Any specialists involved and date referred:

Attainment and progress
No

Yes

The pupil is working at least one year below Age Related
Expectations in two or more key areas or at least 18 months
below Age Related Expectations in one key area.
Comments/evidence
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No

Yes
The pupil is not making expected progress in at least one key
area, despite appropriate focused support being put in place
through Universal Provision.
Comments/evidence

Reading/Phonics
Frequently

Occasionally

Rarely/Never

Difficulty with fluently decoding words at an age appropriate
level.
Comments/evidence

Difficulty with recognising High Frequency Words at an age
appropriate level.
Comments/evidence

Difficulty with adding intonation and recognising punctuation in
their reading.
Comments/evidence

Difficulty with recalling what they have read.
Comments/evidence
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Reading/Phonics
Occasionally

Rarely/Never

Occasionally

Frequently

Rarely/Never
Difficulty with answering verbal/written comprehension questions
at an age appropriate level.
Comments/evidence

Unable to read with age appropriate fluency and speed.
Comments/evidence

Writing/Recording
Frequently

Difficulty with communicating their ideas in writing in a legible
way.
Comments/evidence

Difficulty with communicating their ideas in writing in an
organised and readable way.
Comments/evidence
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Writing/Recording
Occasionally

Rarely/Never

Occasionally

Frequently

Rarely/Never

Difficulty with organising their writing into age appropriate
sentence structures.
Comments/evidence

Difficulty with writing using age appropriate, accurate grammar.
Comments/evidence

Difficulty with writing using age appropriate, accurate
punctuation.
Comments/evidence

Spelling
Frequently

Difficulty with applying phonics knowledge to their spelling.
Comments/evidence
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Spelling
Occasionally

Rarely/Never

Occasionally

Frequently

Rarely/Never

Difficulty with applying knowledge of High Frequency Word
spellings.
Comments/evidence
Difficulty with spelling age appropriate High Frequency Words
correctly.
Comments/evidence
Difficulty with retaining and applying taught spelling rules.
Comments/evidence

Maths
Frequently

Difficulty with retaining taught maths facts and concepts.
Comments/evidence
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Maths
Frequently

Occasionally

Rarely/Never

Difficulty with understanding basic maths concepts
e.g. place value.
Comments/evidence

Difficulty with applying a taught concept in different situations
e.g. using a method to solve a problem.
Comments/evidence

Difficulty with organising their work neatly on a page and
working accurately.
Comments/evidence
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Working memory/Processing/Executive functioning
Frequently

Occasionally

Rarely/Never
Difficulty with regulating and maintaining their attention so that
they can focus on a task for a reasonable amount of time.
Comments/evidence

Difficulty with remembering and follow instructions.
Comments/evidence

Difficulty with organising themselves for a task.
Comments/evidence

Difficulty with working independently.
Comments/evidence

Difficulty with dealing with abstract ideas, generalising from
experience and/or using problem solving skills.
Comments/evidence
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Attitude to learning/Self-esteem as a learner
Frequently

Occasionally

Rarely/Never

Lacks confidence to attempt work independently.
Comments/evidence

Lacks self-esteem in relation to learning.
Comments/evidence
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APPENDIX 4

Dyslexia Style Guide 2018: Creating Dyslexia Friendly
Content
This Style Guide provides principles that can help ensure that written material considers the
difficulties experienced by some dyslexic people and allows for the use of text to speech to facilitate
ease of reading. Adopting best practice for dyslexic readers has the advantage of making all written
communication easier on the eye for everyone.
When making changes consider all the ways that you use written communications, such as emails,
presentations, web pages and printed materials. Consider these principles in combination with other
accessibility guidance such as the Web Accessibility Content Guidelines (WCAG).

Readable Fonts
•

Use sans serif fonts, such as Arial and Comic Sans, as letters can appear less crowded.
Alternatives include Verdana, Tahoma, Century Gothic, Trebuchet, Calibri, Open Sans.

•

Font size should be 12‐14 point or equivalent (e.g. 1‐1.2em / 16‐19 px). Some dyslexic readers
may request a larger font.

•

Larger inter‐letter / character spacing (sometimes called tracking) improves readability, ideally
around 35% of the average letter width. If letter spacing is excessive it can reduce readability.

•

Inter‐word spacing should be at least 3.5 times the inter‐letter spacing.
Larger line spacing improves readability and should be proportional to inter‐word spacing; 1.5 /
150% is preferable.
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•

Avoid Underlining and italics as this can make the text appear to run together and cause
crowding. Use bold for emphasis.

•

Avoid text in uppercase / capital letters and small caps, which can be less familiar to the
reader and harder to read.

Headings and Structure
•

Use headings and styles to create consistent structure to help people navigate through your
content.
In Word, you’ll find these tools in the ‘Home’ tab:

•

For headings, use a font size that is at least 20% larger than the normal text. If further
emphasis is required, then use bold.

•

Use formatting tools for text alignment, justification, indents, lists, line and paragraph spacing
to support assistive technology users.
In Word, you’ll find these tools in the ‘Layout’ tab:

•

Add extra space around headings and between paragraphs.

•

Ensure hyperlinks look different from headings and normal text.

Colour
•

Use single colour backgrounds. Avoid background patterns or pictures and distracting
surrounds.

•

Use sufficient contrast levels between background and text.
Use dark coloured text on a light (not white) background.

•

Avoid green and red/pink, as these colours are difficult for those who have colour vision
deficiencies (colour blindness).
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•

Consider alternatives to white backgrounds for paper, computer and visual aids such as
whiteboards. White can appear too dazzling. Use cream or a soft pastel colour. Some dyslexic
people will have their own colour preference.

•

When printing, use matt paper rather than gloss. Paper should be thick enough to prevent the
other side showing through.

Layout
•

Left align text, without justification.

•

Avoid multiple columns (as used in newspapers).

•

Lines should not be too long: 60 to 70 characters.

•

Use white space to remove clutter near text and group related content.

•

Break up the text with regular section headings in long documents and include a table of
contents.

Writing Style
•

Use active rather than passive voice.

•

Be concise; avoid using long, dense paragraphs.

•

Use short, simple sentences in a direct style.

•

Use images to support text. Flow charts are ideal for explaining procedures.
Pictograms and graphics can help to locate and support information in the text.

•

Consider using bullet points and numbering rather than continuous prose.

•

Give instructions clearly.

•

Avoid double negatives.

•

Avoid abbreviations where possible; always provide the expanded form when first used.
Provide a glossary of abbreviations and jargon.
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APPENDIX 5

Help Yourself area checklist

 ‘3 before me’ poster
 Phonics mats (phases 2-5)
 Finger spacers (lollipop sticks / laminated)
 Word mats for spelling (eg Common Exception words)
 Word mats for word variety, as appropriate to year
group (eg conjunctions, adverbs etc)
 Letter reversal cards (eg b and d ‘bed’)
 Handwriting strips
 KS1 – phoneme frames
 100 squares
 Number lines
 Numicon / rods and dienes / a practical number
resource
 Number formation sheets
 Post it notes

In addition to this, KS2 will also need:
 Dictionaries
 Thesauruses
 Topic words
 Highlighters
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 Specific spelling rules sheets/ posters

Learning Ambassador’s visual Help Yourself checklist

Name -

Class -
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APPENDIX 6
Wave 3 intervention programmes:
Speech, Language and Communication
Name:

What for?

Where it’s found:

‘Go-to’ adult:

‘Fish Game’

S&L

Year 3

Val

Word class folder Adjectives, nouns
and verbs

SBI

Nuffield Early
Language

Early SALT

PPA room

Kathy

Word Wasp

Word
articulation,
spelling and
pronunciation

PPA

Kathy

Start Sequencing

Social stories and
SALT

PPA

Caroline

Fuzz Buzz

Word Learning

PPA

Kathy

Tell Me!

Working memory
quick recall

PPA

Caroline

Opposites cards

SALT

PPA

Caroline

What’s Wrong?

SALT

PPA

Caroline

Black Sheep

Speaking and
Listening

Kathy’s room

Kathy
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Reading and Literacy skills
Name:

What for?

Where it’s found:

‘Go-to’ adult:

Sound Check

Literacy
difficulties

Y1

Lindsey

General phonics
resources

LA writers

Y1

Nicole

ELS

Early Literacy
Support

Dawn’s room

Dawn

Reading
Programme

Phonics and
Common
Exception Words

Dawn’s Room

Dawn

Phonics sheets

Phase 2-5

Dawn’s room

Dawn / Nicole

Phase 4 and 5
board game

Phonics (Y1 level
of reading and
spelling)

Dawn’s room

Dawn

Stile Guided
Reading

Guided Reading

SBI

Word class folder Adjectives, verbs
and nouns

SBI

Word Wasp

PPA

Kathy

Toe by Toe

Multi-sensory
reading manual

PPA

Kathy

Reading Rods

Hands on reading
intervention

PPA

Kathy

Word
articulation,
spelling and
pronunciation
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Stride Ahead

Reading
comprehension

PPA

Kathy

Fuzz Buzz

Word learning

PPA

Kathy

Letters and
Sounds

Phase 1-6 Phonics

PPA

Nicole

Word recognition
flash cards

Early reading

PPA

Caroline

Sentence flash
cards

Early reading

PPA

Caroline

Confusing Letters

Letter
discrimination

Kathy’s room

Kathy / Nicole

Name:
Word Wasp

What for?
Word
articulation,
spelling and
pronunciation

Where it’s found:
PPA

‘Go-to’ adult:
Kathy

Fuzz Buzz

Word learning

PPA

Kathy

Stairway to
Spelling

LA KS2

PPA

Kathy

Spell it Out!

cvc and Phase 3
words

PPA

Nicole

Spelling Made
Easy

KS2

Y6

Kathy

Spelling
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Handwriting and fine motor
Name:

What for?

Where it’s found:

‘Go-to’ adult:

Handwriting
sheets

Letter formation

Dawn’s room

Dawn

10 Minutes a Day
Handwriting

Quick daily
intervention

PPA

Kathy

Write from the
Start

Fine motor
programme –
mark making to
letter formation

PPA

Kathy

Maths, Number and counting
Name:

What for?

Where it’s found:

‘Go-to’ adult:

Numicon Breaking
Barriers

Maths – counting
and concept of
Number

Dawn’s room

Dawn

Numicon –
Number, Pattern
and Counting

Concept of
number

Maths cupboard

1:1 early maths
activities

Counting
intervention

SBI

Plus 1

Maths
reinforcement
programme

PPA

Kathy

PPA

Kathy

PPA

Kathy

Power of 2
Perform with
Times Tables

Maths coaching
for LA KS2
Times Table
recall
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Number
EYFS – counting
recognition puzzle to 20
Gross Motor

PPA

Caroline

Name:

What for?

Where it’s found:

‘Go-to’ adult:

SPARKS
SPARKEY

Gross motor
strength

Kathy’s room

Kathy

Name:

What for?

Where it’s found:

‘Go-to’ adult:

Tell Me!

Quick recall

PPA

Caroline

An Elephant
Never Forgets

Working memory

PPA

Caroline

Spatial Skills
board game

Working memory

PPA

Caroline

Working Memory
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APPENDIX 7
ICT programmes / ICT equipment used to facilitate access /
promote learning
English – reading, spelling, vocabulary, letter formation
Name:

What for?

Where it’s found:

Conquer Dyslexia!

Memory,
sequencing,
patterns, sound
matching

iPad app

DD’s Dictionary

Dyslexic dictionary

iPad app

‘Go-to’ adult:

Reading support
Dolphin Easy
Reader

iPad app

Education City

Range of English
skills – all ages

Word Shark

Spelling, reading,
alphabet skills

Clicker 6

Range of English
and Maths skills:
reading, spelling,
sentence building,
planning, ordering

Desktops and
laptops

Kat

Desktops and
laptops

Nicole / Emily

Desktops

Emily

iPads – app

Nicole

iPads – app

Nicole

iPads – app

Nicole

iPads-app

Nicole

iPads – app

EYFS

Letter formation
Crazy Cursive
Spelling Magic

cvc and common
words
Sentence building

ABC Listening
Adverbs
I Trace
Jolly Phonics

Letter formation
Phase 2 – 3 phonics
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Maths –

Name:

What for?

Where it’s found:

‘Go-to’ adult:

Clicker 6

Range of English
and Maths skills:
reading, spelling,
sentence building,
planning, ordering

Desktops

Emily

Maths Pack – 1, 2,
3

Interactive
maths activities

Desktops and
laptops

Tracing 123

Number
Formation

iPads – app

DK Times Tables

X tables games

iPads-app

Times Tables
Rock Stars

X tables games

Desktops iPadsapp

Nicole

Helen
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APPENDIX 8
Individual Educational Plan (IEP)
Name

DOB

Year/Class

Date of IEP

Term 1 Review

Term 2 Review

Term 3 Review

Term 4 Review

Term 5 Review

Term 6 Review

Highlight needs of the child:

Cognition and Learning, including SPLD

Social, Emotional and Mental Health, including ADHD

Communication and Interaction, including ASC and SALT

Sensory and / or Physical, including HI

My profile:
What do I enjoy?
Following discussion with child (including extracurricular activities):

What am I great at?
Following discussion with child (including extracurricular activities):

Resources that I use to help me learn:
Highlight resources used:
word banks
buff paper
work station
Numicon

coloured pages / lines
pencil grip
task sheets
“Now and Next”

overlay (colour?)
reading ruler
question prompts
traffic light sheet

sound mats
enlarged sheets
number mat
sensory resources

Additional resources and extra information:

Other agencies involved / referrals (paperwork in red file):
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Targets set by external agencies to be cross-referenced and included in IEP.
Term 1

Teaching Strategies/Provision

Success Criteria

Target 2

Teaching Strategies/Provision

Success Criteria

Target 3

Teaching Strategies/Provision

Success Criteria

Target 1

.

.
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